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This resource guide deals with open edacation at the
It concentrates on open education schools and

programss in the Boston area, as its intended aundience is
massachusetts Pducators. The "open®™ concept in education is

Jiscussed,

and a scale designed to measure the extent to which a

given program egbodies the open school philosophy is presented. Three

of the more frég;en*ly discusged aspectes of open education--gpen

space school facilities, flexible =

cdular scheduling, and "schools

vithont walls®--are analyzed. Cnrrently operating programs in Boston
‘area publie and private high schools are described, including both
total prograss involving ¢he entire school, and alternative “school

within a school™
and ¢eachers in a public high school.
. ”~
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programs involving only a segment of the students
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larly applicable to public high schools; further, 1 emphasize changes in
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. " INTRODUCTION . G‘s‘

—THe idea of "open concept education" has gained the attention of
public school educators throughout America. Drawing on'knowledge of
the British infant schools, the heritage of progressive schools in this
country during the 1920's and 1930's, and the more recent '"free school
movement, " many educatdrs and critics of American education have . -
been urging substantial reform of public schools in the name of "open 0
concept education. " During the 1060's comrmunity after conimunity
witnessed the adophon of "open, non-graded clzssrooms' in their
clementary schools, In even more recent years, similar change” have
begun to affect the high schools. ~

'This paper deals with these latter changes. As a social studies

. teacher in ore of the Merrimack Valley public high schools, Iam acutely - __..-;f-;

aware of the need for a practical resource guide to open concept education
at the secondary level; while much has been written and done in elemen-
tary educatwn, much less attention has been paid to open concept high

s¢ hools. . , -

.

Chapter One.dcfines oper concept education in a practizal way.
\fter a review of the theory of open education, I present a.scale designed

‘to measure the degreoe of "openness' of a given school program.

- , - .
In Chapter Two, I move to afi analysis of thrce of the most frequently |

discussed aspects of open concept .education in high schools. ‘épen plan

building construction, flexible modular scheduling, and ''schoole without

walls.'" Here I have tried to point out both the uses an occasional abuses

of these innovationa.

" The final Chapter presents a descriptive resource guide to changes
in area high schools. I limit discussion tp innovations which are particu-

Boston area schools because this paper is 'intended for Massachucetts
teachers and administrators. Rather than add an extensive list of re- .
sources at the end ot Chapter Three, I have incorporated book titles,

- ERIC documents and resource peOple into the body of the paper where

they are most useful.
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CHAPTER ONE

A DEFINITION OF THE OPEN CONCEPT HIGH SCHOOL.

Open concept educqtion places the student at the center of the

learning process: he becomes an active varticipant in acquiring skills .

rather than the passive recipient of a predetermined body of knowledge.

‘The teacher becomes a guide and resource person for each student

rather than the sole dizpenser (together with a textbook) of all the know-
ledge for which a group of students is held responsible. The educational

environment focuses on the individual student without assuniing conformity
 in learning styles, rates or interests. The emphasis is on student re-

sponsibili‘y for solving problems that are important to him,

Ir. theory, the advantages of open concept education for the student
aboe-r obvious. More so than in conventional classrooms, the student
receives individual attention and, in the open classroom, learns how. to
learn on his own and at his own rate., Provided with a variety of ways
to achieve success he becomes a more self-confident, self-directed and
active learner. In h#es exhaustive critique of American public education,

" Charles Silberman outlines the advantages of open concept education for

the teacher:

...(T)eackers who have tried both approaches insist -
that informal (open) teaching is no more difficult -
than formal (conventional) teaching and is much
more rewarding., For one thing, informal gduca-
tion relieves the teacher of the terrible bur of
omniscience..Since the traditional clagsroom is
organized on the assumption that the teacher is
.. the source of all knowledge, and that learning is
""'\--gomething the teacher makes happen to the student,
many teachers fear that admitting ignorance may
diminish their authority...In an informal classroom,
by contrast, the teacher is the facilitator rather than
: the sourge of learning, the source being the child
o “himsell. \Learmng is something the chila makes
happen to and for himeelf, albeit with the teacher's
aid, and sometimes at her instigation. The conse-
quence is an atmosphere in which everyone is learn-
ing together, and, in which teachers therefore feel




comfortable saying to children, 'I'm awfully
‘sorry, I'den't know much about this. Let's

»  go to the hbrary and get a book, and we'll
find out together, ' or 'What kind of experiment
‘can we set up together to find the answer ?!
.« {Students and &\a:che“r s understand that) it

- is manifestly impossible, after all, for any

- one person to be an avthority on ever{thing
that ¢comes up in an o.a zlassroon,..

Teachers in conventional classrcoms “end to have to pitch their lessons
~ at the middle group of students, there.y boring the most.advanced and’

losing those who are behind. Open - :ucation ret‘noves thw obligation to
teach the entire range of abilities at one time. Co

Most important, however, the free day class- - L
room relieves the teacher of the necessity of
 being a timekeeper, traffic cop, and disciplin-
- arian...In the informal classroom, the discipline
‘problem withers away, in part because children
are not required to sit still and be si'ent (and
because one-to-one discipline is more low-key
“and less provocative than a 'teacher-to-class''
. reprimand). The release of the teacher's
energy is incalculable; she is free to devote
all her time and energy to teaching itself., The
result is a kind of professional satisfaction and
. . reward that simply is not found in the average
- formal classroom. : |

, lCharle:-.; E. Silberman, Crisis in the Classroom (New York, Random
House. 1970), pp. 267-8, :

2S1lbermr=m, P. 269. Theorextical treatises on open concept educa-
‘tion and change in public schools fill the shelves of many libraries, While
most are superficial and redundantL a few, like Silberr..aa's, are pro-
vocative and can add considerably.to our understanding of the theory and
practice of open education. These include: Robert Coles, Children of

' Crisis (New York, Delta, 1971)s Rpnald Gross and Paul Osterman,

Hig"~ School (New York, Simon and|Schuster, 1971); Herbert Kohl, The -
Open Classroom (New York, New York Review Publishing Co., 1969);

. Jonathan Kozol, Free Schcols (Boston, Houghton Mifflin, 1972); Neil
Postman and Charles Weingartner, \Teachmg as a Subversive Achvxty
(New York, Delacorte Press, 1969)\ - '

o
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These generalizations aside, ‘we are left with very little idea of
what open concept education means in practice. By its very nature, the
term is ambiguons. "Open'' ~an mean several different things: 1) "open"
in terms of choice; 2) an "o, #a'! physical fatility; 3) fopen" to and for
the community. 4) "open'' to evaluation and change; 5) the goal of creating
''open' minds; 6) "open'' campus; and 7),'"open' relationships between ,
students and faculty, Few, if any, schools reflect all seven meamngs,
and few, if any, provxde for none of the seven. . .

A useful way to arrive at an un'derstanding of the practice of open
concept education is to rate existing and proposed high school programs
on the questionnaire that appears below., In drawing up the scale, I
rmade two assumptions. First, open concept education shouid be defined
more by its practice than by its theory since what we say so often bears

no resemblance to what we are doing. And, secondly, open concept
education is dynamic and relative rather than static and absolute in

Practice; the variety of ways in which a high school can be ""open'' pre-

vents us from setting forth arbitrary limitations. A classroom teacher
can use the scale to evaluate the degree of openness in his/her classrcom;
faculty and administrators can apply the same scale to school-wide pro-.
grams. The scale calls for fewer imprecise judgments than does a
general theory against which a teacher might measure his/her pr~gram.
Nevertheless subjective judgment remains a factor; therefore the rating
of a program by more than one.observer is helpful as is comparing the

ratings of more than one program. 3
¥

.
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RATING SCALE FOR OPEN CONCEPT ED%CAT’IGN

. Tending Toward "Q/PfN"'EducatiOtr .
( Tending Toward "CLOSED'" Education ' / . /
. L4 . ' ' /

/
/ o

1. To what extent is your program based on a dfommitment to on- gomg~

innovation and a view of change as a contmuous process? . ’/

. //
NOT AT ALL | 'r? A VERY GREAT EXTENT A
B + ‘ — EEam— — i .

2. .To what extent does your program mvolvée students learning throvﬁgh
inquiry, discovery and analysis rather tha/{ teachers teaching through

lectures and recitation? /o -/
‘ /
. / ’ - ‘/i
* NOT AT _ALL - / | ALL THE TIME
2 \ "

‘3 To what extent does your progran/allow students to learn/at their own
rate (self—paced learning rather than group-paced learnmg)'?

NOT AT ALL - TO A VERY Gx(EAT EXTENT
N - (] [

| - - '/T , |/ _ l._

4, How often does your progazm encourage a stud’ent/ to explore in depth

' a personal interest through varied methods and/mtena.ls ?., . e

; ' RARELY ' - ' // ' FREQUENTL'{
’ — N j [ / 1 S l

LB _ A 7 ! A T i

5. ' To what extent docs y"émr programbermit students to make choices
about the things they will study ? .
NOT AT ALL - ALL THE TIME
Y . . i : -4
| — % T - , 1 . i

/

/

| Sl ]
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6. To what extent does your program allow students to make choxcea

S e L

about the -methods and Places they use for learning? _ e
NOT AT ALL | | | ALL THE TIME_ ; 7
— . , — —t -+ ‘

.\'

| 7. How often do the students in your program ret learmng goa.ls and\ N /

desngn acthhes to attain those goals mth teacher gu\dance ? . \/ |
.NEVER 7 : - - b - ALL THE TIM .
F Cam— " <t —— ' ——f\ .
Ve ' \‘\_l‘.\;)

8. - Aye the learning environments for students comfortable and rich with
a variety of materials to provide for learning in different ways?

J .

xNor aTALL - *' VERY MUCH S0
F— : : ' p—

9. How often does the teacher serve ¥ supportwe and guiding role ‘ o
rather than in a highly centrahzed aﬁd directive ¢me"

' . : ./ o ‘

NEVER - -‘ ' ALWAYS

[ — | : Iy » | ' 1

I . T 7 T 7 ! ' v

10, In your progrzm how often are there oppprtumnes for studenis to
learn by themselves arid with each other? _

RARELY /. | -+ FREQUENTLY
o — -1 +— ‘ ¢

”

11, In your program to what extent is responnbihty learned through the
exercise of freedom to make decisions for which the student is held

accountaple? . , _ . SR
. | . . . . ) . ‘ .‘ | | I % .;n N
,w a _ TO A/X/..IMITED EXTENT .. - TO AVERY GREAT EXTENT - .5
R - : } : _ - - - {
. 1Z. To what extent does your meothod of atudent evah;ation measure .'.,
| ndividual growth rather than compare individuals within a group? . ,
TOALIMITEDEXTENT ° - TOA VERY GREAT EXTENT
L . 3 ' - [ M : i -
r S T i N A .
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13. To what extent is student lgarning in your program ‘structured by -
administrative or other factdrs Which are essentially unrelated to the
-learning. process c€y e bells, assaned classrooms, computer limita-
tions ?

TO A LARGE EXTENT TO A LIMITED EXTENT

[ . T . 1 ;| A 4
1 3 " e . !V .  § LJ

14, How much do the structural features of your program demonstrate
a f.celmg of trust hatween teacher and student and among students; e. g. '
attendance procedures and requirements for student n‘ovcment through
the school building? '

VERY LLTTLE ‘ VERY MUCH
- j + —t —

15:. To what extent does your program resemble a ""commurity center"
where access to the 'school's resources by the community and access to
the community’s resqurces by the school is full and open; i. e., access
does not end at 3:C0 P, M., Friday, or the end of Junc and legitimate
learmng takes«pla»e msxde and outside the buxldmg"

X

TO A VERY GREAT EXTENT

d

L
T 3 1

TO A LIMITED"’EXT\ENT
v+ = A
¥ LS

e -

16, Suppc.se that a child felt that he nceded to get away from academic |
learning for a period of time. Wpould he be allowed to do that within ygur’
program? - _

L2 . ' L}

YES « | - C o NO
— : - — —

o

17, Suppose that a child decided that he wantetl to pursue a topic in which -

‘he wa's intently interested although that topic did rot fit directly into the

¢urric:lum, Would he be er_;coiu-_aged to do it and provided with guidance ?

YES - : | | NO,

. 5 ( . R 4
] : T L ] ! 1

.5 )
18. Supposec that a group of studencs was interested in architecture.
Would yqu’r program seek out an architect or an architectural firm in the
commumty to help tho students pursue this interest?

. N
~

YES - L | | B NO

.

. ] e
- r ) L ) 1

_-|L

v -
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19, Suppose tbat a group of students found that they could learn mathe-

‘matics better from a retired engineer in their neighborhood than they -®

could from their math teacher in school. Qould they have the retired
engineer as their volunteer teacher? )
YES - L |  NO

a 3 : g A
¥ r 1 '

a2
— !

S

v ' | .o ' N

- 20. Suppose a student is irterested in an cnvuonmental pi-o_]ect being

undertaken by a ‘irouP of older students, ~ Would he be allowed to join
lt" .

L

YES T I o . NO
. " . . 1 .o . _1 4
'_ @ ' _‘T ¥ - - ' 1
- . _ R F 3

Using this scale of questions we can arrive at a clearer perception
vf open concept education in practice as well as in theory; we are now
ready to investigale more fully the pra(‘hce of open concept education at
the secondary level. As the scale suggests, the. open concept theory
implies significant changes in the physical environment, daily scheduling
and curriculum of the conventional high school. Therefore, I'have
isolated for examination in Chapter Two three frequently-emp;oyed
mnovanons which several area"communities have adopted as components
of open concept education: open plan buildings, flexible modular schedul-

ing, and '"schools without walls. ' , | | , "'

e
o

.
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; | CHAPTER TWO B S L
CHA.N,,GES IN SPACE, TIME AND PEOPLE - o N
- ' I e -
Qpen-pléﬁééace o | - RN

Most resent school construction at boththe eleme ntary and sec:bnd-
ary levels has utilized some form of “Yopen space' des.;gn While there

are innumerable variations, ' most opefr space bmldmgs“share several g
" features in common: 1) the number of walls and hallways is greatly. . T e
k reduced creating large spaces which can then be broken up into dtfferent '
" size learning/teaching stations by means of portable partitions such as )
. .7 moveable bookcases, storage cabinets, tack boards and mounted black-

boards; 2) the school or ""houses" of the school are oHented around or

near a ""media center" which is an expandud hbrary \contammg audio-

visual materials and- eqmpmeht oF vi r and listening, group work

areas, books and perxodlcals individual le*u-mng pac Wd , -

3) most open space schools are full; carpeted and sound proofed to re- m‘““*““——-

duce noise transmission. . . ‘ . |
4 C, : e

Proponents of open space construction cite severdl advantagges of -
these schools., The f{first 'and in many cases, most crucial advantdge EE
- for many school districts involves cost: permanent walls betwecn rooms

3 \. and between rboms and hallways are simply more expensive than move- . .
g . " . able '"walls." The lack of permanent ha.llways also. means saving space;
o o \and space in*a huilding costs money. Another advantage often cited is,
\\ha.x open space facilitates a trémendous variety of mnovatlons whﬂe a

‘-

’ - . . :
. lFor a description of some of these vanatwﬁal sae two ERIC \ I
{ documents (ED): ED 034 379 Gaila Coughlin, ed,, "Transformaticn of,
¢ th Schoolhouse' (New York, Educational Facilities L.aboratories, Inc.,
P 1969), 51p.; and ED 036 139 ""Second Guees:- A New Ccncept in chool
BRI Pla ning" (Houston, Irving R. Klein and’ Associates, 1969), 15p.\{ |
' "Also, the following-area coramunities will have built open'f

L

an J"

e : “ . “schpols by Septeraber, 197%: Burlington, North Andover and Winchesgter
~© Kearsarge Regional High School in Sutton, N, H., has'been functmmng
as An ennrely open plan building for the past several years. _ "'
@ . ’ . . o . ) ‘e . ‘ ’ .
y | e




-10- .
traditional schcvol program can be and, m fact, iz 2onducted in 0pen spa;e
bmldmgs, the flexibility of the physical plant allows for & versxty in

. teaching and learning modes.
feasible, as does "phase teaching’' (the proces‘i by which five differerit

- components of learning and teaching are incorporated into the curriculumn:

S large group instruction, small group instruction and discussion, inde-

‘pendent study, open laboratories of practital applications .of the topic |

beirg sLudxed\\ and tutorials). The existence of {flexible space can allow .

for an economy of effort and fuller utilization of teacher strengths; ec.g.,

_ lectures ard p “c'ntahons that were repeated in three conventional class-

S . rooms can be prg sented all at once by creating a space large enough to

" accommodate the students in all three classes. Qpen plan com;t.ructton
erhances the possibilities:for more individualized instruction as the—

',.,famhhes now exist in the inedia center; individualizing tkrough. contracts
between student and teacher, independent, teacker- ass-xgned prOJects and
student-initiated inquiry becomes more feasible..

. Barney L. Kyzar recently conducted a study comparing instructional,
" practices and problems in "open_plan" school buildings with the-practices
L 7~ and problcmb in "convertional plan' school huildings.” Kyzar copipared
. three elcmcntary schools dnd one high school, all open-plan construction,
~w:th equivalent conventional plan schosls in l.ouisiana; instruments were
used to compare e\;,ht aspects of thédschool propgram including teaching
“.technigques, provision fou individual differesces) techniques for maintain-
ing order, and noise transmission. ,The open plan secondary school:
contained some classrooms, with cabinet dividers, some with operablc '
walls and some with permanent enclosures.’ Like its conventional plan |
counterpart in the same city,. the school was carpeted and air condthorred
. The two-schcols had recently been mtegzqted in a way that offered an
; dnusual opportunity for study. Teachers and students attended both h gh
_ a _schools on different day’s of the week; therdfore, the same ‘tezchersd a
e students c.ould “be. studied in different environments, No oricntation §
L Pne’opcn plan high school existed. - -
- —— Kyzar arrived«‘/qtthseveral significant conclusions:

:7.

s

RS
. B

ka3

=y

3 / - . -

|

ues P
o -

4 v 5
rth-

ED\048 669 B*rncy L. Kyzar, "Companson of InstructiOna} §
Practices in: Clas-broomg of Différent Design' (Natchitoches, La,,
western Stdtc Unlverq]ty, 1971}, 76p. For a less systematic, mordy
%thPCtIVP aralysis of the same subject, see: R. F.. Eberle, "Openg;
Space Schools, " Clearing Housce 44:23-28, Scptember, 1969,

v S - Lo
: . o _— !

‘ ' v - g
[ B - . y

For example, team teaching becomes more
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. "over-all sound levels
conventional plan SC‘IOO]S\are no different. "

11- - ”“Tmngmm
1) %, . .the absence of walls which afforded -'
visual and auditory privicy and which serve
to hold builetin boards and blackboards
appeared to be a negative psychological
factor for teachers. ** Noise was perceived

as a problem by man‘y students and teachers

in the open plan bulldﬁ\gns even though
open plan and

(underline added) v

{
2) Of the four pairs of schools studied only one
pair appeared to be significantly diffcrent. In
only one open plan school had the teachers had
the opportunity for orientation to the new
pliysical environment; it was this elementary
school thnt diffeted significantly from its
counterpart. This "open plan school appeared
to be more in harmony with modern educational
prachces thar its conventional plan counterpart"
in terms of te.ching techniques, social organi-
zation and provasmns for mdxndual dlfferences

3) The only signiﬁcant, dﬁiffercn'ce Bctwaen the
opan plan and conventional plan high scﬁuols
was in the area of order maintaining techniques.
When they taught in the open plan building,
teachers were "more democratic and diplomatic
in their approach" to order maintenancie than
these same teachers were in the convehhonal

plan bmldm,g. -

a

Kyzar's study raises some mterestmg questwpns relating to the _
attitudes ofthegeachers and studen:is who found the noise in the open plan
buildings more disturbing than the same level of noise in the conventional
plan buildings. The abrupt change to the physically more confusing and.
different environment of the open plan s¢hool may account for this

phenomenon.

. .
s
Y - 13
w o

' Those teachers who had undergone an orientation program

for the open plan elnmentary school appear ‘to have felt less bothered by
the noise. The fact that these teachers also had déve;oped some improve-~
ments in educational practice. suggests the pivotal role of orientation in

developmg constructive utxhza.tmn of an open plan ;’buxldmg.
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Fmally. Kyzar's fmdmgs support the q/mple truth that open pl -
. b\nldmgs are not a panacea: they will not :/feate open concept edu.ca orn;

they can onlv facilitate it.. Trad:tmnal ed(casional’ programs ca~ be and *
often are carried out in open plan buildi gs and open concept edu national
prograrns can and frequently do functigh in conventional plan buildings.

Py

Flexible Modular Scheduling /

“While open plan constr_ucti/{n_attempts to make different use f
space, flexible modular Schedlfing attempts to make different use of -
time. One proponent of flexitle modular scheduling has summarized it
as a '"way to schedule in di{ferent patterns of learning in an economical
way that makes the best use /of strengths and weaknesses, nl Developed
at Stanford University in the early 1960's, flexible modular scheduling
has been adopted by countliéss school systems throughout the country,
The technique calls for dw.dmg the schoonl day into short "'mods' of .
about twenty minutes each rather than the conventional forty-five minute
periods. The schedule may then reflect the varying time requirements
of different learning experiences. (Example of this schedule is pre-
sented on the folloving page.)

Flexihle modular scheduling can facilitate the '"phase teaching"
and individuaiized learning processes mentioned in connection with open
plan building construction. The total number and arrangement of mods
for each course can conform to the varying armount of independent con-
tract work, iectures, small and large group work and laboratories
involved in each couxf,'s'e.

A variation used at some schools is to arrange student programs
so that scheduled class activities involve only part of a student's week
with as many as thirty per cent (30%) of his mods free. Such an arrange-
ment alleviates comolex scheduling problems and more fully incorporates
key components df open concept education by broadening student choice,
allowing for the possibility of increased student resporsibility, and pro-
viding for diverse learning methods and epvironments. At Abington, :
Pennaylvania's North Campus, for example:

.. students have about 30 per cent of their time
unscheduled. During these periods, students

\

'ED 037 809 Atilano A. Valencia, UFlexible Modular Sche\ﬁng,
and Related Instructional Strategies' (July, 1969), 29p.
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may use the !i&éa'ry, which includes-a tﬂn‘hg

‘area and audio-visual room, .or one of two

''student centers'; or tuey may gotoa
"earning resource center, " one for each of
the major subject areas...which has special-
ized collectxons of books, magazines, and.
journals, as well as a _good bit of technolog;-
cal gadgetry; e, g., wdeotape lectures and"
science demonstrations, tape recorders, .

© 8 mm. cartridge loop viewers, Students

may also use the gym. tle photography dark
room, or greenhouse; they may just relax
in the student lounge or the '"talking -

~commons'; or they may take a short non- -

credit course which they cr the faculty may
devise. (The reduction in the number of
scheduled classes gives teac‘\ers the time to
offer such courses, as well as the¢ time to,
confer with ¢olleagues or students, to pre-
pare their lectures, to take in-service
courses, or even to relax,) .

/
K

To make sure that they use their "free" time
"productively, ' students attend a weekly
"{freshman orientation seminar’ during the
first two years (ninth and tenth grades) they
spend at the North Campus, The seminar -
aside, the school keeps fairly close tabs on

“how und where students spend their time.

Nearly half the time; officials report, is

‘spent in the library and learning centers and

abowt one-third in the study centers, with little
more than 10 per cent of the time spent in the

‘areas set aside for relaxation. Students who
" seem unable to use their time productively --

never more than 3 per cent of the enrollment
of 2,000, according to school records -- are

requircd to spend their unscheduled time in
carefully supervised study halls for a two-week

interval, repeated as deemed necessary. -

13

lSil‘bc‘rman. op. cit,, 'p; 3413,
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_ ‘that unbridled freedom is no solution to their school's ills; freedom to
“choose must co-e.ist with ac countahxhty for the choice.

___________

o ' - ._ v 15- mmm _ . -

We cannot' view the encouraging results of unscheduled time at .
North Campus as the natural or obvious way in which students will handle
their "free' mods. A variety of carefully-conceived, mtercstmg and
constructive alternatwes—-mcluding course-related independent work--

increases the pOSSlb‘lllty for positive use of time. Furthermore, there LT

must be careful monitoring of each student's progress in using his time;
as at North Cdmpus. individual program modlﬁcatxons are unavoidable - -
and the system shovhld provide for these chdnges. Some schools, having
adopted Yopen cam )us" or a system of "open mods, " have discovered

[+

' On the other ha nd as Silberman 1mphes the staf{, at North Campus
may be defining "productive' use of free time too narrowly Spending .
free tima relaxing and talking with friends is vitally necessary for the
social development of many adolescents. Also, if the staff iz serious -
about adopting that aspect of open concept education which calls for
freedom of choice, then the freedom to choose "doing nothmg" must
exist; as long as the student carried out his rcsponmblhtxes, why should-
the school penalize him for fulfilling those obhé,atlone. at a time and ing i
an énvironment most suited to his needs" ' '

The adv: antaoes of flexible modular scheduling.are clear. The
technique provides a flexible tinfe framework for diiferent methods of
teaching and learning; it encourages phase teaching and allows for team

“teaching; it broadens student choice, Its disadvantage is also clear:

flexible modular scheduling can tend to become the same uniform
sche ulmg technique as the trad1twna] :

The decision made by several area schoals {for a variety of reasons)
to assign students to a specific activity and place durmg every mod tends

-to produce an artificial uniformity in learning patterns. ~In such schools,

for example, an afternoon work/study experience may mvolve 5-8 modse
every day; home economics, 3 mods every day; ponysical educatxon 4
mods twice a week; and ¢very acadermc course frofa language to -social
studies, 2 mods every day. Like {ts 1-2-3 period predecessor, this
abuse of {lexible modular scheduling ignores the differences in time
requirements for different learning experiences. In these cascs,
“flexible madular scheduling" szmply means ""more bells!; the same
lack of diversity and ﬂe’.x.b‘lhty in the time frarmwork for learning

remams
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"Schools Without Walls'

In recent years, interest in fuller utilization of the coinmuni;y as

~a.teaching and learning resource has grown. Entire educational pro-
grams are developing around the idea of the ''city 2as classroom' and

"schools without walls. ' The idea is to "bring the city to the classroom
and the classroom to the city. " nl Learning analytical and problem-sclv-
ing skills by applying them directly to the community outside the school
building, bringing non-professional comrnumty people into the school to

_teach, and sending students out to learn in community businesses,

factories, libraries, ‘offices and mus eum%--are all involved in the "city
as classroom" trend, ' |

Unlike open plan school constructioa and flexible modular schedul-
ing, the "school without walls' mcvement is an end of open concept
education rather than a means to that end. P oponents view the school
as a "headquartérs' with the entire commam&( becoming a co'nplex of

N

learning sites:

The school headquarters providés classroom
teaching for very speczﬁc skills, and the rest
of the learning takes phat® in a vdriety of i
ol apprenticeship situations which are arranged
. between pupils and . . adult(s) in the community

e at their place of work. . . As community adults

find themselves in teaching roles they never

had before, new'questions and problems arise
for them, new curiosities wiil be stimulated,
and they too will seek the special knowledge
skills provided by the headquarters school.

The apprentice system of the pre-industrial

C o ‘ - era, reintroduced in 2 much more sophisticated

way with aid of modern communications and

» . coordination technology, could humanize both
education and work, -and break down the rigid
age- graded soual system which keeps young
and old frem ﬁartxmpatmg jointly in the two-
way commumceuxon and learring process which

1EU 049 948 Stephen K. Bailey, "The City as Classroom"
(Buffalo, N. Y., spcech at Annual Convention of New York State Council
for the Social Sfurhr s, April 23, 1971), 13p.

[N
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' experiences rather than as a core part of the study process.

- cluding the Philadelphia Art Museum, the Franklin Institut

” Av , ,,R;.

mm“. |

S e11-

all human societies prqrided for prior to

- _industrialization and mass education...Help-
ing the child and adolescent move between
clagsroom and-community through a $eries

) of optimally sttmulatmg ssttmgs within a
cactext that gives him access to-skills when
he needs them, and provides learnings ~- . .
congruent with his own major lee experwnces T
is the goal. .. '

S

)

Schools now use field trips and guest lectures as special learning;
Work sm'dy
programs generally serve the perceived needs of vocationally- orxcnted
non-college bound students. ‘Proponents of the '"city as classroom"
suggest moving further. They see a false distinction existing between .
school and "life'’; educators need to employ all available resources,

human and physical, to enable all’ students to develop thejr skills and ;

curiosity in the context of the practxcal 'real' world in

5 hachw

The ''school without walls" concept achieved its fidst and, perhaps,

r

fullest realization in the PhLiladelphia Public Schools® "P rl\way Project, "

a high schoo? v,h'tch began on the Benjamin Franklin Parkyway in 1969,
The Franklin Pzrkway is'a mile long avenue along which \ie a variety of .
cultural, governmental and cducational mstx*utwns in- / _
g Museunin of
Natural History and the Philadelphia Manicipal Court. rhe\'ongiml idea
of some educators it the Phtladelphxa Puthc Schools was to\\ .

commercial,

\
.. . fully utilize these mst:tutwns in J;{g educy - \
‘tional process of high schooi students, in iact, V.
studcnts were to study and attend classes. in
the institutions themselves in order to exterid

their life space and their opportunities for N
varied expenences.\ . The space (physical =~ +
T facilities) and time (school schedule) boundaries

of the educational process have been subJected «
to a thorough exar: ination...and have heen
greatly altered. Within these new limits, the

ED 051 052 Elise Boulding, '"New Approaches to Learning: Alterna-

tive Education and the Open Schools" (Washington, D, C. American
Association for the Advancement of Science, Commission on Science
Education, 1971), pp. 5, 13, - . ) ' .

Ay




 “different groups:
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social structure of the learning community - ,
has grown and the descr:ption and allocation = /-
of roles has been revised to conform to the _/
program's purpose as a learning commanity,

In addition, the nature and function of subjeqt

matter has been redefined, .. . /

Several hed;dquarters for 130 to 140 students ea é comprise the
Parkway School. The students in each headqua__rter /operate in three

1) the tutorial grm;p of 15 students, one tea’é:her and one
university intern serves as the family, or support group
of the studr«:nts as well as the vehicle for faluating the
program and each student's performancée in it; within this

- group stu}dents_ learn the basic skills of English and mathe-
-.x____matics. - :

. T . w .

2) the s_gammar g;::oug comprtsed oi/two tutarial groups, . -

works from the students' experi enqos in various Parkway .
mshtutupns toward a generalized view of-that experxence. : ' .

{ /
N ,} A ] T —

3) thé-managemént group, composed of other students. LT
interns and faculty, assumes responsibility for the

functioning of one aspect of the program such as self-
‘government, extra-curricular activities, production of |

a Parkviay newspaper, and, in conjunction with pro-
fessors\fram Temple University, -an analysis of the DT
effects qf the "Parkm ay Program on the students, '

. The Plrkway curnculum revolves areund "mshtutmnal offerings, '
"basic skills offerings, ' and "electives. Institutional offerings involve
over 100 classq's located in the facilities of the part1c~1patmg institutions

“and taught by mshtutwnal staff members., State- mandated work in DU

mathematics, language arts and history comprise the. basic skills offer- - . J
ings taught by the Parkway faculty, all of whom are certified teachers. ' i
Electives in thc humanities, physical sciences and social sciences are

taught mostly }731 Parkway facu]ty,' sometimes with the aid of voluntcers

4

'Cit:y. Council of Educational Faeilities Planners, October 6, 1970), 11, .

ED 01£/813 Glen J. Earthman, "Schools Without Wallai" (Oklahoma .
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and members of the a.fthated institutions, ! In addition, ‘each student is _: o
" free to pursue a program of individual study, work in community soci!
hgencxes and/or participate in work programs of the Parkway mstxtutwus.

_ Parkway School has virtually aba_ndbned the concept of class period,
school day, schodl weck and school year. The School prpvides a year- .
round, full-time learning opportunity for all of its s'tudent:s the staff Cow
sees cach student's schedule as a reflection of his learning requirements S
rather than a product of the clock hours of administrative and orgamza.- |
“tional convenience.

. The students in the Parkway School represeMerOgcneous

mix of the area's population. Students fremreach of the city's eight -
. districts apply for admission and are chosen by a lottery apportioned 5
o according to the student population in.each district, Furthermore, the ' gt
o School accepts a limited number of applicants from the suburbs and the |
pdroch;al schools’un a reciprocal basis; students from the public sc.‘mols
may take the places of those suburban and parochial school students who
enroll at Parkway. In this way, Parkway planners have sought to
encourayge racial and socio-economic integration.

N A Lo s e v"* Co
"The use of non-profescionuls as teachers and the use of dxffcrvnt S
kinds of profe¢sional teachers (team leaders, tutors, interns, teachers' o
aides, ctc.) is in vogue_m rpany school distric ts today under the title of :
rdifferentiated staffing. " For a discusswn of the rationale and mechanics e
“of this concept, see: ED 047 176 General Learmng Corporation, '""Mid-
term Report Revised. Report #3, Volume 4. Fort Lincoln New Town
Education System™” (Washington, D. -C., District of Columbia Public
Schools, April 6, 1970), Chapter 2, esp. pp. 26-39. See also: ED 039
926 Don E. Glines, "Implemen_ting_l)iffcrcht and Better Schools® = 7 ‘ r
(Mankato State College, Minn., Decembef, 1969), Chapter'5. For "
informztion on the uses of volunteers in pubhc -schools, contact Volunteers R
"~ in Education, U. S. Office of qucatmn, .400 Ma.rvmnd Averme, Sw,
‘ Washmgton, D. C.. 20202, g ' o

There is rc‘.al concern that highly individualized, \inconventio.nal
ional programs and new formats for student evaluation may
affect students' college admissions. For a detailed'ahd
lysis of this problem and a report on how one innovative
see: ED 039 926
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Systematic evaluation of the programis in progress on the basis
of student adm:sszons to and performance at institutions of higher learn-;
ing, student work performance after graduation, and studics of both 1’
cognitive and affective learn'ng, . Subiective evmuatwn to date sugpests’
the program has been successful; despite the fact that the ac.hool'

" existence was an 1ssuo in the last mayoralty race, Pa.rkway

' " gince then . o _ _ o~

It is impossible today to statistically prove .

' v . .the Parkway is a success. If the intense
look of a happy "turned on' student is any |
criteria, however, the program is a success, .

If a teacher's exuberance for her work and
‘students and her belief in the program is an?
- cntena, then the program is a. success.

Do Caei .

In addition to its own expansion, Phxladelp}.xa's Parkway Project
haz-, spawned similar public’'schools without walls" in several urban
centers including Washington and Chicago. Like Philadelphip,these
cities view the project as additions to the exi sting public school structure,

- 'c _ " “intended to complement and not to rival the necded educational programs
o and services already provided to learners who have access to and find .

. (\,"" . o
- sucaéss in them,!' B -

.. Many more school qystems have !’m.orpox ated mto thetr regulasr
}ngh schools new community- orwntﬂ!_p_r_o_;wgms that serve to expand
the students’ range of choice as well as to ‘provide teachers with pre-
vtously untapped physical and human resources.” There are dis-
“#dyantages: frivolous and educationally indefensible. results can and,
in some cases, have come in the name of "schools without walls';
incompetent "teachers, " insufficient supervision and an inexcusable lack
of attention to basic skills'do occur. Yet, evidence of sound "schools
Wxthout walls" programs su;.,gestf-% the adwv: mtages of this new.direction.

RE Y 813 Earthman; op. cit., p. 10.

&

ED 051 569 Clifford Wood, et. al., ‘eds., "The Open Schoél,
3npp§ement to the Findl Report of the Governor's Commission gn Educa-
tmn” (Mache:on, Wxscoﬁsm, Kellett Commlssmn, January, 1971), 56p.

Sec Chapter Three, Purt .

P Sho
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The blurring of the often false distinction between school and community, .
the prescription of individual programs for individual needs, the oppor- :
‘tunities for 2 faller sharing of competencies and interests, and the \ R
application of a variety of academic disciplines to community phenomena-- R
‘all can be products of viewing the '"city as a classroom' and the "school

+ without walls. " '
.o ‘ 8
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S . - CHAPTER THREE - .

A DESCRIPTIVE RESOURCE GUIDE

£ . - o

. _ Chapter Three moves from a cons 1dmat1on of open concept public
high schools (Part A) to an examination of alternative schools within .
larger public school systems (Part B), Prrt C lists and describes in
. brief Boston ared '"free schools, " private schools established to offer
some form of open concept education. Chanter Three concludes with a
description of innovations that are moving some area high schools in
the direction of open education (Part D). "The examples ¢ited throughout
do not represent a complete list; such.a cempilation would be both overly
long and redundant, especially in Part D. Instead, 1 have provided a '
ropresentatwe qamplmg with referc,nccs for further mformdtmn udded

i

PART A: CONVENTIONAL HIGH SC.HOOL_S "GO OPEN"

S.évérn"} sehool systems in the area have built open space high
s¢hools! and/or have adoptc,d1\mm\ itmnf which begin to fulfill the .
requirermnents oﬂpvn concept education. - In addition, two public . t
- 8chool systemns in the area (New Ipswich, N. H., and Lincoln-Sudbury,
. Ma. ) have developed philosophies, programs and,:in some ways, facili-
Jies that mc orporate an unusually high nurber of the koy components of ‘
. the open conc cpt high gchool as supyested in Chapter One. Rather than R
being alternative® for some students and teachers withia the reguldr
schoo) systern, these open concept high schools rre the public high _
© schonols for all students in the commanity, © Unlike open concept eleinen-
tary schools, open concept high schools are a rave commodny because

. ‘ % .
- . . v
. .

. ' ITh(' following area communities will have bnilt open plan high - .
schools- by September, 1972: Burlington, North Anddver and Wmchester.
msa'r're Repional Iigh School in Sutton, N, H,, has been functmninr' _ ——"‘ o

— - ._'..H_...-_

as an entirely open plan building for the. pax,t several years,

o . t

“st_.(_. Parta I and IXin this Ch:tptc:r; . !

o . ) L
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. Mankato State Cdlleue in Minnesota. The 600 students, ages 3 to 20, =

courses, o : : _ T

_ . 1,5 : o SR
schools are woriking on, ‘ . : “ o

e .23

i:f'_l-f‘,

]

“of the greater magnitude of this type of change on the qecondary level.. B

Factors which do not exist at the elementary level work against change
in high schools: 1) the division of subject mattér into highly organized
departments of instruction; 2) pressures for college admissions; 2o

~3) the age and capabilitics of the students; 4) the large number of

students seen daily {or short periods of time by each }‘éculty member;
and 5) the large number of students in the average nigh school. Despite
these obstacles, open concept high schools have developed.in widely

diverse communiti-s. Below I will descr.be three such communities .

" and their high schools. : . o o, L
1) Mascenic Regional School ' | :

New Ipswich, N. H. 03071 '

. {603) 878-1113 ' S

Mrs. Doris Beane, Assistant Principal o B

located in a rural area of New Hampshire, the Maécyenic Regional .

School is one of six open concept schools in the state which have joined

tagetner in Project SOLVE (Support for Open Concr*pt Learning*Areas :

Through Varied Educational Teams). © Project SOL VL is run by local - ST

school districts and financed by ESEA Title III mo}n\ecs admini stered -
throuph the New Hampshire State Department of Education, The six
schools. all elementary or middl: schools #xcept for Mascenic Regional,
have as dhieir central goal the individualization of ingtruction: a student
is allowcd to progress at a continuous rate that is appropriate to his
learning »bilities, '

s . . -‘
* s

l1- or an: extremelv informative and; detaﬂed account of the program
at an open C.an‘f'pt school, sec: ED 039 926 Don E. Glines, "Implementing
Different and Better Schools' (cited abovc_, p. 19). Dr. Glines was re-

- sponsible for the rapig transition of the Wileon Cumpus School from

conventional to open concept in 1969, The Wilson School, a publicly
supported laboratory school, is an arm of the School of Education at

]

:
are engaged in an educational cxperience which emphasizes personniized

diugnosis and prascmpt on, continuous progress in a self-paced program,
optional attf‘ndanco Wit self-sclection of courses and some student-planned

’. \ c . - —e, L
ZPrOJPC* SOLVE offices are ioe ated at .04 North Main Strect Concord,
N. H.” 03301, (6104) 224-9401. The staff m.tkc-;, available pubiished results.
wf the programs, wx\arksmap.-, confercrces and.dther projects the SOLVE

-_— . . ' L
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A . \{ascemc R gxona.l serveja “small, rural studem populat:on o‘ﬂ
SN _ about 600 in gmdes 5 - 12 in an open space building. The emphasis ox'
; \the program is.on wdw\duahzcd student programs with heavy use ul
Lt the rcsource center, For example, the Bciénce program éonsmw
o . urit learning pacm_-ts which offer a wide varietywf ways to master Fhe
. : unit concepts: e, g., laburatory ‘work, reading, sketchuing, individual :
- and so4ll group media viewing, and student dxm.ussmns. The staff .
encourages student ch@ue with aecountabx‘u\,. ‘ | A

NI . - ) 6;" v .
2). L: v*oln Sudbur; [{egmn High Scho.o}lv o [N
* 390 Lircoln Read . | -

! ~ ., . - Sudbury, Ma. 01776 ' ; w v

| L 443-9961 - S | S
N S Principal: Willard Rulisfson . . = .

oo
e '\' g
. . . - - 3

' B , S : , R T
The 1800-student regional high school (3-12) which serves the
. . cortiguous suburban C'm‘nm,unitin's'nf._’l“..inco'l;a a_nd Sv:,dbury has developed

0 T L muny kely chargcteristics of opentconcent vducation ever several years

) o of careful planning and: continuous evaluation. Lincoln-Sudbury's pro=-
S gram reflects the assymption that different modes of learwing-exist, In
. . ,ulchtmn,m creating a sense of closeness and identity by breaki ing up the
' school into five halls o "‘\mmly graapings. " Lincoln-8udbury offers a
l progres rii“'lf:})x, '!"J".-.t.‘r r: '!""1* of ¢holor fl\'.:' thhe x‘:nt'n "rdﬁ!} Tor

Gexample, all ent exing freshinen take @ standard course in English doing »
" some work in six basic areds of English (special writing, basic reading
and writing, drama, fil o, literature and lan:v.:a.ge) .In the next three
yedrs iney make ('n(nCt:*s from 46 offerings with no requirements as (o
the specific x}umher of courses in.a given sirca of Enghsh. The courses.
vary frem ter week to half-vear to full-year offerings with a require-

. miept,thal every stadent earn 4 credits’of English each year (a studsqnt
‘earns 1 (recht for cach 16 u.m,ks of a course). A Carcer Exploration *
Program is a ﬂexxbly-%a!wdule 9"1’)&'1'tt“' elective offered for credit to -
students of all ievels and abiliic s who'v ant to vork in outside s&’hngﬁ

* The students'work in.15 public schools, 1 unive, sity, 1 library, a Heads
~ start Program, 2 (.ay care cenrters, .a schooi for the rnem.._ly retardcd.-?‘"‘
4 hospitals, | m- 1seum™, a hrtm city hall ard over %0 busmo%mq and
Jirndustrial plamts in the Br)smn arer, Studonté can chcoqt» interdepart-
wental offerings such as Amc-rxcan crafts and cultyre, ' m‘ivar\mental
E'ducation, Conqervﬁzh(m Corps and gurviv.«ﬂ Living (a two-'week Outwarci
Bmtnf‘ gxpe rwn( ¢ )
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' 3)  John Adams High Schodl - ‘ e e
‘ ' o Portland. Oregon - - ‘; R : |
. . - SR T ‘o | i »

John Adams Hzgh School is a dtstnct hxgh Bcht csl servma the 1280

,9tudents who reside in a largely working class’area of Portland. Approxi-
y mat.e'ly one-fourth of the students are black and about one-tbird gov on to ‘
A - socme form of ‘higher education. . ' " T SRR o
;.\ o : “ ) . I3 - » o . : " A : e ﬂ
. Wheh‘Johh Adams High School opened the doors of its newly' built- .
facility in 1969, it was the most comprehensive attempt to create a new p t Y
" kind of high school in Amwrica. Charles Sx}barmam has described the _ B

‘-major{ -atures-of the program during its fir'st year I A

— ¢

o . ...students are scheduled for only half-of'e'ach
. _ . : day. During the other-half, thcy may receive
L . ' tutoring in math, reading, wpiting, or somec | -
other basic skill, work on an.independent’ study '
'j'- ' pro:ect partie¢ipate in a tutoring prng am or a
- ! : _ "work experience’ program, take gne or more -
-elective courses or just relax. The eclectives
. .. Cinclude a full range of yocatmnnl training cqurses ,
) \\ . ' '\-.) as well as-a  traditional collww ¥ paratoryfpro-: .
o - AR . gram. And students, in conjhxm.tm'q witn their
. .parents, iy dcr de whether to receive con-
. ' ~ ventional letter grades in their required and
‘. % " “elertive courses, or to take them on a cuedit- _
e ot _nb,credit basis,  In short, the freedom to be 2
conventional is respedted, along with the free- C
'QOm i0 e-_xpm_-imc'nﬁ. : l ' : v

- . i
& }_,_‘-\-,

> . _ .

The most important g}art nf the Adam Hmh
day, however, 4s the m" hplf, in which -
every student takes a reqmud‘thrce year B
N ‘ | _ sequence in general cducd.uon. The High. R ’ A
ot - “school is suhdivided into four '"houses, ' cach | o
o containirg 320 randomly assxgned students, a -
guidance counselor, a guidance intern, an ,
administrative aile, and its own instructional -«
. . ataff. The staff consists of mtc.rdmmpln.av-" o
- teasns Hf teathers ., who dcsign, implement,
and Wdt‘-ﬁﬁ a general education propram for /\
their hpuse. Since eiach toan is autonornous, T
it must grapple with the aut (mc'htmn of whut ~ ,\7




26~

- " ‘ought to be learned, While thé program varies

from house to hoise, it tends to be problem- v
oriented; the curriculum for the opening week, o
SRR o o ¢ for example, was created by racial incidents .
SN that occurred on opening day. |

John Adams Ingh S('hoc;)l haco becn controvermal thhm and outmde
_the local community., In cooperationwith several membqrs of the Har-
« vard Graduate School 0f‘EdL&9§itiO!l (who helped in the program) the staff
, is now coming to-grips with the need to develop more clear-cut and
" .+ * consistent guidelines for checking student attendance and a clearer code
| of conduct, as well as alterpative programs for students unable to pro-
fit from independent -study.

°
o . ’ , .
’ °

C e PART B: ALTERNATIVE HIGH SCYIOOLS WITHIN PUBLIC

. o SCHOOL SYSTEMS . n
Many comm_uinities have taken a different route.toward-open con-
. cept education: thev have set up one or more alternative high schools
o ’ o %ithin the conventional public school system, Complementing rather
: :\ ‘ ’?}::{; rivaling the communiry'c conventional jngh school, an alternative

within the school systemn can sepve @ varicty of purposes: 1) it can

‘- .I‘(_]LL.-\:’O;E over-crowding; 2) an alternative high school pr 0v1d:es a choice

e for those st&ff::v‘bnts, parents and teaehers who are dissatisfied with the
A : .Cmn’vntion :} high-school? 3) an open concept alternative high scheol
. ' can pravige for the needs of s ,stUUO'lJz,Mhu—Q%t«t‘n&E'd”Hﬁf' profited from
/ _ - Youpen Clammvmc lemi ntaky level; and 4) it can provide an

T %vatwe environment in which new programs and patterns can develop

/. | w‘nc.h may evcntualiy yecome part of the rw(,,ular hxgh school program.

+

/ “ S Bnlmw are descriptions of several m‘f‘the area's alturnatwe hi gh
e 1 > bcml:, within public school systems. As ibe descriptions willindicate,
a wide varie "Ly of approaches to open concept and alternative education
i ‘ exists; all are efforts to meet the varying needs that amse in any °

o \ ‘ ccmrlrmxnsfy s .

. | . | lSilbcrmam,c)p; cit. pP- 366~367,. o T

[T P g S

John Adans High School -.P-Lh articles by five moembers of the group who o
took initial responsibility _*'m'- ine Dlgmmnp .nd opcvrdtwn of the school).

.. %Sec: PhiDelw Kippar, Vol. LI, No. 9, May, 1971, [(a profile of

“
-

——
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x, Home Ba.be School T - ‘ a
‘ 465 Mt. Auburn Street -
- Watertown, Ma, 02172 . _
e’ Q26H-3540 L ' . .

Barbara Gardner, Coordinator

Home Base is the high schoel-without-walls program of the
Watertown Public Schools, The proposal for the school was one of .
several ideas developed in May; 1970, dui‘in; the Watertown Charrette,

a weck-long plonning session open te all residents of the town which was
preceded by several months of study by citizens' committe s organived
veound sach arcas of concern as ia.xt"s, education, recreation and go vern-
mert, O he proposal requested the School Conunittee to set up a sl
alrernntwc- hich school of 100 student volunteers and six staff members

in facilities lacated outside the exi sting secondary schools,

The School upenced in September, 1971, in a local Youth and
Cultural contery ‘The space includes one room used as a schocl office, > :
cav laree mualti-use room, one lounpe, and three classrooms {vae of
which io used ymostly Doy music, avts and cro .1..») The full-time staff
ircdudes i teachers, Tour graduiate itterns. one secrefn ry and one
drive ey opoort-time staft include the administestive assistant and two _ o

cvaluation consultants to direct on-going ecolunation of the progrom, , .
IWere are mure than ©0 resouree peaple listodon file; more thar ¢h '

e, e P N . St
R ",i‘l‘~‘t\;~_a-’—‘ Ll l.i‘-‘ IR S EIN .

With guidance rom wtafl members and from their parents, studenis
consfruct thear own programs,  Learnine ewoeriences vary from fuirly
normsl soune "'w courses like "Alue bra I and "Grammar and \_,on\pom-

o' to feld Lok al Laed rankiin Park Zoo, Coombs Mutor s, and the

Boston Univeraity }\u’;t-ﬂi(.ﬂ‘..ﬂ Conter. Some of these ore offercd by ‘;L.‘sff',
others by resource people, just as ig dohe a4 Philadelphia's Parkway
Project. tulents are involved in evaluwition of their own per! formunce;
written ¢valuations are piaced in a Ystudent's file with copies civen +n .
the student for his parents to scc. o S
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Cambridge Pjlot Sc#d)
o Ringe Technical High School -
e o ‘Broadway at Irving Street
, mm Cambridge, Ma, 02138
BEST COPY RYRIUEEE o1 4454 0r 191 170 .
' '-;Coor_g}_lipc-it.ors: Joe. Sirkin < ‘ s
. S - Steve Goldberg " '
Opened in 1969, the Cambridye~ Pilot School is an cxperimental
sub-school wittin the seoular Cambridge High School taildings. Sixty.
students {r por citch «,;:ade level are sclected from 4 list of volunteers
\Vlt'l n!’tcnt‘um paid tu sclecting a rep resentative cross-section of the -
city's m»‘/lu sehoet -,!\z:{vrxts Offici:Ily students remain enrolled at
Ccither Ringe Teck Toembridge Hish and Lating they may, at any. time,

clict conrses offe xn". al ‘he two high schools. The staff includes
teschers u."m:) alected to te. h¥in an tunovative environment as well as
volunteor resource people fonm the community, Goals of the progsram

include: : R

1} to e dore the posgeil Tits of involving stadents in
overy il.ibﬁ‘f"?; of vehool oAt ace and nla: rnruy et

i

befove the sohool opened 211 siadents and Staff joincd '
in 2 summoer wourlshon whyeh wlsoned th phveical lay - .
frept (~t' tore e nool, exne PR S RTRA TR 1) ':1":‘?"_?““!.‘?‘1"»’*' methords v
of Teirning, and planned VOriois aspoels o the programm; )
2y ta uritize Yoarning environtoorts outside the scheol . o
miile hmv: é. o., an Urban S’W%-w uroup spent two o -
- cesoptha in the Cotnmunity searching for material with
wiich to analyze the in: et of MasSiFOR T plans in .
\ thelr aro iy ) . ‘
. .
3) to racourade ("DZXH“F]‘H‘H"/'- 1. Anp}rv to mvolve them-
' \ . selved on the scnool de ..urn:-nu hing and 1( sarning
| ac twmtu'-f. " I .

-

shioos, voe of the eloctive English coarses_and physical educ ntinn o
Aeil as @ comr se colled “Horite Group. " Ter or twelve students, ran-
";r.x'i‘y chosen, wovk wWith two teachors to work on crpup-initiated plan-
Phiee, T eloctives are o variod movinre bf conventional dnd ﬁ.nrcwu-
btignal cunrses woch ag genernd erience and Manstere, Croste apd

T Triva gitna oy Mt U

All coarses ar® elective and the onty reqgairement 18 at stodonts st
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to make themselves free; that environment is one. of trust. "o L et

' proposed, organized an

L . 30—

met outside thé confines of the school classroom. Each student designs
his own program; after enrolling in state-mandated courses in English

and U. S. History, EWOW students are free to choose from a variety of
one-half semester electives which have included film-making, the
psychology of violence, oceanography, retail merchandxsmg and American-
music seminars., EWOW students may choose from course ofxermgs in

. the regular high.school program as well as pursue mdependent study

projects. EWOW students complete their schedules by choosing an

afternoon activity. For example, two girls’ raised enough money to’

rent a store, acqmre stock and advertise their own boutique which has

been operatmg since 1969. Other students have studied computers,

managed a gas station and wo:kedA with a theater group. '

The Marray Road School .

35 Murray Road

West Newton, Ma. 02165 o

’Coordi’nat’or:” Ronald Barndt ~ . - SRR
"Begunin 19 the Murray Road School is an alternative high .

school within the NeW public school system and is housed in an older ’

‘elementary school that Rad not been used for several years prior to the

program's mcephon. While the program has had a low drop-out rate,

its share of the community's 2700 high school students has remained

relatively steady at between 100 and 200 .volunteers. Part of the school's

philosophy is offered by one of its English teachers: ~31You can't give

personal freedon. You have to create an envernment where people learn

~

'Murra# Road students must satisfy state tequirements for English -~ -~

X

~‘and U, S. History but 2 wide variety of ways exist to meet.these raquire-

ments. Students have worked with the faculty in creating and runfing an

\extenmve tutoring program in a number of Newton elementary schools;

nearly three- quarters fthe students part;cxpate. -Students rave also u/”
LIQ some cases, taught courses. As in many '

alterna..ive high schools, people from the community - parents, uni- -—

“the schoof buﬂdmg The on- gomg process of évaluation' of each 5tudent'

versxty students, profcssxonals - have been recruited to teach elective
courses, many of which meet in thc evening or on weekends outside of -

o

4

w

- \ | . a
'siTberman, p. 358; for more of S!_]berman s. exammatmn of the .
Murray Road School, sce pp. 356 364,
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X
performaﬁx.e is supylemented by two written ev«lua‘hons, ‘one by the
student and cnc by the teacher. These evaluations, together with a brief
' course Adescnp&on,, are kept in the student's permanent file.
€. T. Y. (Community Inter-
action Through Yoﬁth) i
20 Worcester Street o
Cambridge, Ma. 02139 = - .

. . 491-2786- ’ .

e .Coordinator: Althea Merchant

C.1.T.Y. is an ESEA Title ITI-funded high school-without-walls.
modelec after the Parkway Project, The pilot program began in ‘
February, 1972, with 25 ‘Cambridge and Brooklme resxdents, grades
Il and 12, p:cked by a lottery. R . )

i

[ ! @"

o _Arlingtcm Satelfxte Jumor
- High Schools ' _ - Yo
e ~ .Arlington Public Schools B , \
o 23 Maple Street T . ’ - A
T | Arlington, Ma, o S e T
646-1000 - | .
Principal: Ned Scofield

In January, 1971, the Arlington Public Schools set up the first of

its three 100-student ''saiellite junior high schools" in a.Boys' Club in
.East Arlington. The project has three aims:* l) to relieve over- = |
~ crowding in the city's two conventional junior high schools;.2) tq serve
_as a pilot program for the "'cluster plan' (interdisciplinary teams of
teachers working with a core group of students) proposed for the regular
' Jumor high schools; and 3) to provide three alternatives tc the c¢3nven-
tional schools for the city's seventh and eighth grade students. Each of
the three schools has an intendxsmphnary core staff of four teachers;
the staff is snpplemented by part- -time specialists from the regular _
" junior high schools (language,’ ‘music and art, etc.).” The core staff is -
responsible for deviloping the instructional prOgram and operational
procedures for the schéol; as a result, different programs have evolved
~in each of the schools. Thexe are, howewr, ahmlarxtaes parental
involvement is encouraged (planning, tea.chmg, tutoring and supervising
field trips); community resources are an integral part of the schools'
curriculum; the staffs have developed programs which allow. for con-
siderable frecdom of choice;’and the staff places great emphasis on

personahzed a.tmnhcm in a non- threatemng environment:
- . ‘,N“.{a

"

£

. .
5 ‘
n BN

e
#

o
)
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In add:twn to the alternative high nchool: dencribed abave, the
following commuiities have begun similar programs as part of their
puhlic htgh ﬁchbol 3yatem' Brookline. Needham and Worcester. -

a . . . ! @

PART C:. an‘z sCHooL's IN THE BOSTON.AREA‘ L

Sorme of the impetus and mﬂrqr of the practical. i,dea.s for the
mnovatmns now finding théir way into public high schools have come
" from the "free school’ movement of the past decade. Free achoola
are privately-supported, commumty -based outgrowths of some form of
- dissatisfaction with the conventional public school system and the desire
to create a different loarning environment. A motive as géneral as this
creates wide diversity. Some free¢ achools have becn set.up to thwart
court-ordered integration; others exist to promote-racial hargaony.

Some are par cooperatives, while others are the brain-children of a
few educator:%ﬁm\h(ua on the needs of pre-achool and ele , erxtary
school children; some serve high school students and adults, Several
have their headquarters in church basements with still another o _eupy-

L ing part of a warehouse. Some emphasize crafts; others. basic gkills,

A few are well-established, hbut most are less than three years old and
struggling to overcome the spiraling’ cosis. of which public school |.
educators dre well aware. “And, ﬁnally, some f??é"!‘ehapls erre" ent
1mpresswe achievements toward open concept oducatxon, while others
show us morc arbout how not to proceed toward open concept education.

o Deawte the dwermty (and perhaps because of 1t) freg schooll can
be:a'useful resource for examining open concept education, Therefore, ,

I have included here brief descriptive notes Yn aeveral of the area's free o

schools that serve high school age students. - -

»

o

- 3

.»'. e . ‘_ ) . ' 4 . : ) 3
'For a perceptwe a.nalysis of the promise and problems of free. ST

gchools, see: Jonathan Kozol, Free Schools (Boston,, Houghton foﬂin, e "

-1972). Also, mf‘prmatmn on i,nnovatwe educational pracnceq with an .

emphams on free schools is ava.alable from: . ’

L ' =

-

Th’é Educeztion Centet_ C .7 " New. Engjand School Develop- L
.57 Hayes Street . © " and - ment Council Exchahge ' 6 - *
- Cambridge, Ma, 0..133 - 55, Chapel Strect - :

870 5583 - ) ‘ C Newton, Maseachusetts 0216')'

‘o
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~ Cambridge Community High School
Old Cambridge Baptist Church

1151 Massachusetts Avenue:
Cambridge, Ma. 02138
Instructor,/Admtmstra.tor-

""Marcia Glazier

The Copley Square High School
150. Newbury Street -
Boston, Ma."

‘Head Master' Theresa ﬁamrock

/ L -

4

Faycrweather Street School
74 R Faverweather Street”
Cambridge, Ma. 02138
876-4846

Head Master: Chris Sicvénson

Py

. Framingham Community School

214 Concord Street

',.Frammgham, Ma., 01700 .
'875-1706 -,

Preqident Len Lamberti _

Group School w
74 Mt. Auburn Street

Cambridge, Ma., 02138
547 5524. :

. - ¥
v

. .
+ T

— -

.. an all-volunteer staff;
' begurf in fall, 1970; pre-

sently attempting to~ -
gain certification through

,” 'the Cambridge Public
- Schools; studenis have no

requirements and no for-
mal grades '

;fungled_under ESEA Title 14
student body of 500 is 50%
non-white and all studcnts
drawn from "depriv

areas'; in its fourth, yeai‘
_ of operation, 72% of 1972

graduates will attenc *

‘.college

founded in 196*‘7‘ 140 studcnts,
ages 4 to 13, oecupy a new

building with media centers,

flexible structures and open
concept ‘

"

N orga;lizeq by parents and

students as an alternative

‘high school in 1971;

cooperatwe arrangemenf

e

. aiternative for working .
class youth from Camondg,e,_ ,

ages 14 to 20; curriculum
includes bas_xc ,slulls\classe,s_,
and tutoring, work=-study

‘program, apprenticeships, -
classes on social issues

L " s .
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'New Perspectwes School .
Brookline, Ma, S

* Rina Wald -

Palfrey Strect QSchool .
. 119 Palfrey Street -
Watertown, Ma, 02172
926-1844 - . e
Head Master- Ed Ryer gon.

Shady Hiil Academy
173 Coolidge Hill -
Cambridge, Ma,. 02138
868- 1260 8

. q
e

Storefront Learning Center

90 West Brookline Street cee T
‘Boston, ‘Ma. 02167

267-1166

Stdbury Valley $chool
Winch Street
Frammgﬁam, Ma. 01701

N .
N |
~Warehouse Cooperative School
100 Magazine Street N\ - . -
Boston, Ma. 02119
427-1112 N
» * \\\(\
- - j \\\ “

492-2968 SO

"accordiog to interest,

& high school for drop-outa ot
begun in fall, l97i\cert1-—

fied in Brooklme. 35 st:udentu
“and 4 fu'n-hme staff mem- ‘
bers ’ T

begun in 1966 as an alterna-
tive for high school students;
75 students and a staff of ',
19 . \ .

begun in-191%; considered

_ -oldest progressive school

in the nation; 459 students

between 4ﬂar of age and -
nmth grade*

serves .Sduth, End rcsidehts .

_and public schocl classes; -

“media Center, art workshop,
etc. ; mvol\res a pre-school

. program and an upper-

school drop-in center

founded in 1965 stﬁde’nté'

ages 4 to adult; no-formal

classep' work on Meontract"
basis; democratic prucess

is the central focus in
run_.ning tnhe. "commu_mty“"h‘ i .

a four year old school occupy-
ing second floor of a ware-

: house; 95 students'ages 5 to

18 with o staff of 9; a pareut
‘cooperative with parents
-donating 90 hours of their
time; emphasis on mstxllmg
confidence and sense of -~
individuality; students grouped
| not age -

R
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FE PAR’I‘ D: rNNé\rA'rxvs PROGRAMS N comvz:mxomx...mcn
‘ scnoox_s .

i : : . - : S
, .

, Over the pa.st several years and oﬂ,‘/a more limited scale, many

___. high schools hafe approached the goal of qpen concept education by -
» " modifying existing programs and’ adding new ones. Below is a repre~ . - .
' ! . sentative aanmlxng of these mnovatwe programs. S T

- . " " N

! o i ) ’ .- Ad . »
R4 o .

Learning Exp'eriexiées Out;s,ide the School Walls | o .

1). Quincy ‘ ’ . . ‘ “ . .

.

. The.new Vocatmnal Technical School has turned to the ‘area's R
mdustnes to’ discover the special skills necessary to fill the localjob ~
‘needs. '"Project Able, ""as it is called, has praduced tremendous '
changes in the school's curr:cttfum and teaching emphases. '"Project - o
Score" involveés teacher supervxsmn of students after schoo) hours in .
J Coa vanety of service and commniunity research assignments, L

a
[y

2, Cambridge S

The Educational Development Corporation (EDC) in Cambridge is
e _ - working on a regional project to utilize day-care centers and to provide
' ' secondary sghool students with the opportumty for prdfessmnal training |
in chxld care, : _ . _ : g

K
. ™

R 3)‘ Rea_d.ins e

-

1

Ca.reer exploratory. programs, d1str1butwe education. a'business -
ecooperative, .and a field education semmar are Qfﬁered for studer.fs at
. Readmg High Schcml as part of theu- modified open campus program.,

* s A
N

. i : . o
.
m " " . - \ I . « .

L& Bl
L
"

0 Thc- Q\xmcy Publ\c Schoofs are part of ES. "79 (Educatzo’nal System

" for the Sevemws) 4 network of ‘17 schoo] systems fox\med in 1967 to de- —
., vise and exécute a progtam for develop;n;., a new comgrehcnsive sccondary
= school. curmculum and orgamratﬂ;m. Funded by the U.. S, Office of Educa~
~ tion, ES '#0.ia wre sthng with the recalities of open E‘onc\ept cducatmn. '
\ ‘ Severqxl E '70 rveports are ava:lable from ERIC'\ EDOIY 521 "ED- 019

: l ::md 2 4.‘ e Wheo dw!lldbl? in E D Nz2o 44? antl F‘D 02 Q 444, nndlly E'_.D “
. 047 157 co tains the report 0*1 development and eyaluahon of ES '70's . '
S expenmenta} soc il qtudws curnc ulum "

S .
-




4) Giou‘c este’
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* °  Thirty-three Cloucester H\gh School s*udents partxcxpated in a
pilot project called Max-Ed ‘Open to all stydents in grades 10 through :
12, Max-Ed. is an attempt to create learmna experiences that cannot Cn
be givenri in school but that have redl rneaning for students and to offer
‘new options for learning.. The program has five components: civic

" training for youth (work with city officials and agencies), school

volunteers, '"Meals on Wheels" (providing kot meals for'the handicapped

and bedridder. elderly people iri the community), waterfront industry,
and off-campus course work. The success of the initia¥-pilot program
has necessitzted expansion for the 1972-73 school year,

o

5) Swampqcott ‘ - : . *a

B e e P

As par* of its Open Campus Program 205 students (26%) from- .
Swampscott High School participated in organized off campus programs. ‘ o
Those studerts whose class schedule eriabled them to leave the building - o
for two or more consecutive periods and whoe had the written approval o
of both the coordinator and their parents could choose an off campus
-project, These included: an elderly hot lunch program, child guidance 3
clinic, woérk with other schools, tutoring in Metco, and involvement with
such institutions as animal kospitals, .po lice departments, a dentist's ' ‘
office and Edwards Marine Science Labd‘nwc#y.' Additional program4
aredn the planning stage. Y .-

-

*
L]

6) Brookline . . £ |

. A weekly radio series, '"This Week's Show, '*involves 20 students r
in a cooperative venture wx}/h two Boston radio stations, “The high school
students do research, engifieering, publicity and announcing. Students
from Brookline's elementary schools havc also been involved in some ,
productions. The radia series provides vocatiunal experiences for - . R
students interested in”thq" field of broadcasting and gserves to strengthen o o
.channels of u:mmumcat)/dn between the school and the commumty

‘ "Programming has mclu/ded telephone call -in shows, student - ~facylty o 5
talent shows and panel d:scusswns. s _ __ o R




ModificatYbns in Scheduling .
1) Boxford _ ‘ B Ml ¥ ‘“M

. . . ‘ . -_.*‘-. -‘a

, "School-wnhm -a-school team learning' has. replaced the tradxtmnal
. block scheduling at Masconomet Junior High School, Similar to Arlmg-
ton's. "c‘uster plan' (refer to description of Arlipgton Satelhtt. Juiior

"major''.-subject area teachers, supported by "minor't sub_}ect persounel,
The team is responsible for schoduling and teaching its hetcrogenecous
group of 120 students. Each team has a high degree of autonomy;
it determines its own disciplinary procedures and elects its own team:
~ leader. Participants report that discussicn among teachers is more,_
_frequent and is focused on the students rather than the subject matter. o

__._m_ - Occasionally the whole team mectsotobether to allow teacherg and ~  /
) : students time to woice prablems and plau group activitiea., The only
- limitation on. the daily schedule is a one-hour time block set aside for
[ school- wxde electwes such as bdnd o - .
e 2)' Cohﬂﬁéet ’ ) N | ' | ‘
. ., . v . ) . Y

With the aid of a computer, Cohasset High School (7-12) has evolved
: | a systemn ofilexible modular scheduling wnich involves eightecn 22
L minste mods each day in addition to a noon activity period, Major auby ct
o " areas meet for-at least ten mods per week, but these can be arranged any
way the teacher wished. Since its inception in 1968, Cohassct's flexible
modular scheduling-has provided for greater variety in the school day
and week. Science teachers have tended to schedule a block of three mods
three titnes each week with one additional mod for review of iab work; «
E lun(,'uage teachers tend to scheduie lanpuare lab acslvitles for one mod
while calculus is taught in three 4-mod blcmks.

]
@

-3)\1 North Reading ) | - \ . v, -

Again with the help of a computer, the 800 students at North Reading
High &chool have the chance to select the subject, teacher and class time
~they want., The school has adooted a colle #e-type of registration procedure
in whwh all’ scheduling is completed during half~-day b(:{mons in the spring.
"~ Reg wtr vion is gargied out in the cafeteria in much the samé style as~
m’my cnllegnsluse: (if there iv no more room in the class hé7she wants, |
the student must mage .'muﬂwr choice.  The serior, junior, sophomore
and freshman Clisses reuicler 15 Chirt- ordnr, with memnbezs of cach class
T drawing lots to determine thye order withi) the class, Student ('huicé Ve
© enhdnced by the existence of an alk-eloct, Vo program in Fuyhsh and soci al
o studws for &r.u)c s 10 through 12 - '

i o

High 'Schools pp. 31 and 32), the Masconomet plan calls for a team of v

v
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Hamilton- Wenham Rergwnal '}hgh School revently estabhshed G
, student-parent oxchange program designed to provide parents with first-
. . . hand infermatinn about their childfen's high school education, Ifa. '
| ‘student can {.nd an adult (preferably a parent) to take his place at school
‘i&mg for a fuld djxy twict a i"ear, then the student can receive two excused,
: «..bsences‘.\'- Parents olow the same rules and schedule as the child.
except that the paregt may excuse him/herself frons physical education,
A questionnai kg f\lleif\t bg\thc v131to¢ at the end of the 'day prov:des a
basis for gred&‘ter parental mvolvemt-nt in the school

Z) Bost'p'q‘
- "The Library Program was established in 1966 to develop libraneau-
in Boston elementary apd junior high schools. Librarians, paid library
_ _ aides, parents and yolunteers from School Volunteers for Bostod set up
e v . a librayy and then operate it under the dlrertmn of the Library Program
| staff, Nearly 70 libraries have been-set up'since then, 30 of which are™
entirely staffed by parent volunteers and 20 of which are staffed entzrely ‘
by parents and subarban School Volunteer members, Federaliundmg
proposals have beeh granted which allow for library aides and volunteers
té have in-service training and collegc crecdit courses in library smence.
The Library Program involves about 450 volunteers from every: -Boston -
| communi ty and 14 suburbs, S , R

v
-

i
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3) .Framingbam ,'

. The Student-Faculty Forum of Framingham-North High Scheol
initiated a *'Seminar Day. ' Designed primarily by students, "Seminar
Day, 1970" a series of forums and seminars on current issues, The
students recruxtegs! teachers, community. peuple and other.students to

was optional and over 20 options were offered during each block, .An aJl— .
day rock concert took place in the cafeteria. Seminars included: a~! = v-;'g-
quashm and answer perwd )rnvzdcd by the Supfrintendcnt and Sc hnol

visio: fomrnercial is made by an ad Lrtiving exncutive; an M.L T, pro
fegsorts dmc*mcmn of campus. ‘rebe lhun' and a detnoustration of J'is.x--ji!:'sm o

" !

Commumty Resources in t.he Schools - e o
l) Hamilton- : BRI - ' B R : _ o . o
| ¥ ) | | ‘ s ‘S'-'

give a seminar in one of more of the four 60-minute blocks. - Attt«ndaﬁc:e

S, & bheda
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